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Abstract

class.

The aim of this study was to to examine if an intervention program would change students’ attitudes and
intention(s) towards inclusion of disable students in a mainstream physical education class. The participants, 180
children without disabilities (Mage=11 .15, SD=0.70), completed the revised version of the Theory of Planned Behavior
Theory questionnaire (TPB), twice (pre and post-test). After the implementation of the intervention program, results
revealed significant statistical differences in almost all factors between control and experimental groups. These
findings could assist PE teachers in educating students to understand, develop and perform appropriate behaviors
towards their peers in order to facilitate their co-existence, and their mutual development and learning, within a PE

Keywords: Attitudes; Intention; Perceived behavioral control;
Information; Morality

Introduction

Freedom of movement is one of human rights. Children with special
educational needs are a reality of modern society and their condition is
in a continuous claim of life by parents, teachers and specialists. Any
attempt to educate these children towards their autonomous or semi-
autonomous life is vital [1]. Learning life skills in knowledge, and
attitudes - such as learning basic exercise rules - is a key priority in the
educational integration of children with special needs [2].

The integration of children with disabilities into general schools
represents a new relative phenomenon in Greece. Until March 2000,
most disabled children were trained in separate special schools. With
the Public Law 2817/2000, Greek Government tuned towards the
adoption of the philosophy of inclusive education. According to the
above law, "education of persons with disabilities is general, technical
and professional, provided at primary and secondary school, which, if
necessary, are organized, staffed, equipped and supported appropriately
to ensure the necessary teaching and psycho-pedagogical support of
these individuals " (Law 2817 No. 1). Starting from school, it is now
supported that people with disabilities participate in all areas of their
lives on equal terms and conditions. And as Campbell and Gilmore [3]
indicated, formal schools are the best way to combat discrimination
and the most appropriate place not only to achieve learning goals but
also to satisfy children.

The benefits of integration are many and important, mainly by
improving the community and developing the self-confidence and self-
respect of the disability pupil by helping him integrate smoothly into
the formal classroom and later into society [4]. Given its significant
benefits, integration should be implemented whenever possible [5].
However, many researchers know the inability of the educational system
to secure the necessary conditions for the full integration of pupils with
special needs in their neighborhood schools and fear that the conquests
and benefits will be lost [6-8]. Incorporating these children into
integration classes with different competences is a challenge to cultivate
an environment where they can equally accommodate the needs of each
student. In such classes, each student will be assessed equally beyond
the educational, psychological and physical requirements [9,10].

Inclusion does not simply mean placing these children in regular
schools, but rather changing the structure of the class to get to know

the unique abilities of all students, including those with disabilities [11].
Integration works and acts contrary to social segregation and prevents
stigmatization of children with educational difficulties. Unlike the
special education school, the integration of children with difficulties
at primary school gives new opportunities for learning and social
inclusion. The act of living and learning in a mainstream school
for all children, contributes to the elimination of prejudices and
insecurities, and creates a climate of mutual respect and appreciation,
with acquaintance and understanding of the problems of people with
different abilities. In this sense, school integration is a basic prerequisite
for social and occupational integration [12].

With common education, the prejudices, stereotypes and fear
of the unknown are weakened and eliminated. It promotes mutual
understanding, mutual acceptance, and attitudes and forms of
communication that enhance multicultural and polymorphic society.
In formal education, children with different abilities are more humanly
supported, since there is no distinction and difference and the equal
education opportunities for all children are established. Thus, school
integration is not just a functional but at the same time a purely moral
problem [13-15].

To achieve the goal of integration, emphasis should be placed on
the development of attitudes, attitudes and attitudes toward classroom
behavior [5,16]. At the same time, the integration rules should
emphasize the building of a school society where everyone is and is
accepted and supported by his or her peers and other members of
society and in which their educational needs are met [17].

Successful peer tutoring using student-educators and collaborative
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learning should engage in a general atmosphere of co-operation and
mutual support. In addition, teachers demonstrate ways of collaborative
teaching, and share their views with other professors. An important
role is played by their attitude towards the integration of children with
disabilities. According Dunn and Fait [18], "... if physical education
teachers show fear and terror to the possibility of having students with
and without disabilities co-exist in their department, it is most likely that
they will be adversely affected the attitude of pupils without disabilities
(page 31)". But the most important factor of the above process is that
such interventions open-up new horizons of thinking and involves all
students in such a process [19].

The progress and success of school integration depends on the
attitude, knowledge, experience and understanding of all those who
have daily contact with people with disabilities. Many factors play their
own unique role in this success. More specifically:

(a) The disabled persons themselves, according to the type and
severity of their disability [20],

b) The school with the organization of the departments, the mode
of operation, equipment and logistics [21],

(c) Teachers who, with their attitude, can influence the children of
their class, the children colleagues, even their parents [22],

(d) The attitude of children without disabilities, which is generally
positive, but more It is the result of an expression of social and emotional
interest, raising questions about the impact of social and cultural factors
on the perspective of non-disabled students on integration [23].

As past research showed, Physical Education classes provide
multiple motor activity benefits not only to students of a general school,
but even more for children with disabilities who are characterized by
a poor body image and low self-esteem because of their poor physical
condition [24]. It also should be mentioned that Physical Education
is not limited however, only to intense activities. It contains the
teaching of recreation and relaxation, gives the opportunity for creative
expression and social interaction and guides the individual in finding
and developing skills in order to use his leisure time [25].

According to Ajzen and Madden [26] the Theory of Planned
Behavior claims that an individual’s actions are motivated by specific
intentions, which constitute our “behavioral intention”. The intensity of
the intention(s) is usually in direct relation to the determination to act
[27]. These intention(s) are defined by:

a) Predisposition towards a specific behavior (negative or positive)
and,

b) Subjective norms [28], which consist of behavioral beliefs that
are related to the fact that certain people may approve or disapprove of a
specific behavior. This “reasoned action model” can be quite successful
when investigating controlled behaviors [29] such as class integration.

Planned behavior theory has been enriched with another variable
that plays a major role in understanding how behavior is consistent with
attitude, “Information” [30-32]. Limited information and knowledge
about the behavior in question can represent a serious obstacle in
carrying it out [30] and, consequently, in assessing it with accuracy.
Finally, according to Ajzen [26], “Perceived Behavioral Control” is
one’s conviction that a certain behavior will be rather easy or difficult to
perform. This control is affected by both internal and external factors
including opportunity, time and the interference of others.

At the same time, in Greece limited research used the model of

Planned Behavior to identify the attitudes and intentions of students
and more specifically towards their collaboration with students
with disabilities in class (6; 9) [33,34] and recreation environments
[24]. Therefore, this investigation was conducted as a first attempt to
examine if an intervention program would change students’ attitudes
and intention(s) towards inclusion of disable students in a mainstream
physical education class.

Materials and Methods

Participants

The sample consisted of 180 primary grade school children; 82
boys and 98 girls, between 10 to 12 years of age (M=11.15, SD=0.70)
(Table 1). The sample was divided into 2 groups, control (N=95) and
experimental (N=85).

Design and procedure

The research was divided into two
phases and included the following parts:
During the pre-intervention phase (1 week), questionnaires were
shared to record the views of mainstream school” students for possible
participation of peers with moderate disability in their school physical
education class. The same measurement was repeated after the
intervention phase (6™ week). Before completing the questionnaires in
both cases, clarifications were given to the pupils that were followed by
information on how to fill-in the questionnaire. It should be noted that
the participation of the students was voluntary and the supervision of
all students was administered by a special education teacher from the
mainstream school in cooperation with the school physical education
teacher of the special school.

a) More specifically, the first two weeks were aimed at raising
children's awareness of people with disabilities using audiovisual
material (video, documentaries, internet, photos, newspaper articles,
discussion(s)), in collaboration with adaptation and cooperation
games, were sensitization of children toward the specific subject was
addressed. Also, the students participated in Paralympic sports during
their Physical Education classes (e.g. goalball, volleyball, boccia) were
the aim was to maximize knowledge and experience towards the
abilities and the peculiarities that these activities require.

b) During the intervention phase, which took place in the 3rd, 4th
and 5th weeks, three common courses of 45 minutes were held. The
courses included games - sports of leisure and low difficulty so that
they could be performed by all students. For this purpose, appropriate
adjustments were made to the space (smaller stadium dimensions), the
instruments (balloon instead of a ball), the instructions given (one at a
time), the way of communication (acoustic, visual and kinetic guidance)
[24]. At the same time, rules of the games - sports were also changed.

Measures

In order to examine any possible differences on attitudes and
intention, all students twise (pre and post tests), completed the revised
version of the “Planned Behavior Theory” [24] questionnaire, which
consists of the following seven factors:

(a) Attitudes were estimated by the mean score of responses to the
question “For me to accept a student with disabilities in my physical
Sex Grade

Boys 82 (45.5%) 5

Girls 98 (54.5%) 6

87 (48.3%)
85 (51.7%)

Table 1: Participant’s descriptive characteristics.
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education class, is...”. Responses were rated on a 7-point Likert type
scale, on six bipolar adjectives (7=good to 1=bad, l1=unethical to
7=ethical, 7=smart to 1=foolish, 7=useful to 1=unuseful, 7=nice to
1=ugly, 7=pleasant to 1=unpleasant).

(b) Intention was estimated by the mean score of the responses to
three different questions: “I intend/I will try/I am determined to accept
a student with disabilities in my physical education class” were rated on
a 7-point scale from 1=very unlikely to 7=very likely. A 7-point Likert
type scale with endpoints labelled 1=definitely no to 7=definitely yes,
was used for the other two questions.

(c) Perceived behavioural control: for the specific behavior was
estimated by the mean score of four questions. Examples of questions
are: “For me to accept a student with disabilities in my physical education

»

class is”, “If  wanted I could accept a student with special needs in my
physical education class”, “Is totally up to me, if I will accept or not
a student with disabilities in my physical education class”, and “How
much is under your control, to accept or not a student with special
needs in your physical education class?”. A 7-point Likert type scale
was used, ranging from 1=difficult to 7=easy for the first question, from
1=incorrect to 7=correct for the second, from 1=disagree to 7=agree for

the third and 1=not at all to 7=complete control for the forth.

(d) Moral satisfaction was estimated by the mean score of three
questions: “I wouldn't feel guilty if I didn’t accept a student with special
needs in my physical education class”, “To not accept in my physical
education class a student with special needs, is against my principles’,
and “Tt would be unethical to me, if I wouldn't accept a student with
special needs in my physical education class”. A 7-point Likert type scale
was used, ranging from 1=incorrect to 7=correct for the first question,
from 1=impossible to 7=possible for the second, and from 1=disagree
to 7=agree for the third question.

(e) Subjective Norms were estimated by the mean score of
responses to four questions: “Some individuals, who are important
in my life, believe that I must accept a student with disabilities in my
physical education class”, “Some very important people to me, would
accept a student with disabilities in the physical education class”, “Some
people to whom I value their opinion, would agree the idea of having
a student with disabilities in my physical education class”, and “Some
very important people would approve the idea of having a student with
special needs in my physical education class”. A 7-point Likert type
scale was used, ranging from 1=I must not to 7=I must for the first
question, from 1=incorrect to 7=correct for the second and forth, and

from 1=disapprove to 7=approve for the third question.

(f) Information was measured by four questions: “Some individuals
told me that they pay attention to different information about inclusion
of students with disabilities to physical education classes. How much
attention do you pay to different information about inclusion of
students with disabilities to physical education classes?”; “How often do
you pay attention to different information about inclusion of students
with disabilities to physical education classes?”; “I am very interested
in any information regarding the inclusion of students with disabilities
to physical education classes”; “How often do you pay attention to
information regarding inclusion of students with disabilities to physical
education classes?”. Responses were given on 7-point Likert type scales,
ranging from 1=I never pay attention to 7=I very much pay attention
for the first, from l1=never to 7=very often for the second, from 1=I
strongly disagree to 7=I strongly agree for the third, and from 1=I never
pay attention to 7=I pay a lot of attention for the fourth question.

(g) Additionally, a factor named General Attitudes was added to

the questionnaire [12] which was translated into Greek [25]. It was
measured by nine questions in an effort not only to explore the attitude
of the students’ planned behavior in school activity, but the overall
students” attitude and willingness to approach, build a relationship,
and accept students with disabilities in their physical education class.
Before the questions, the students were presented with a scenario: “Let’s
hypothesize that a student with disabilities comes in your physical
education class for this school year”, and then they were asked: “Will
you have him/her become your best friend?”Responses were given in a
5-point Likert type scale, ranging from 1=definitely not to 5=definitely

yes.
Analysis

To investigate any possible differences between groups for each
factor of the questionnaire, ANOVA Repeated Measures analyses were
conducted. The post hoc multiple comparisons Scheffe test was used to
define the statistically significant differences between groups.

Results

Descriptive statistics

Descriptive statistics were computed for all assessed variables and
are presented in Table 2. The results indicated that all scales showed
acceptable internal consistency since Cronbach alpha was higher than
0.80.

ANOVA Repeated Measures (2 groups x 2 measurements) Groups
(Table 3).

1) ANOVA repeated measures (2 groups X 2 measurements)
was applied to establish whether there were any differences between
groups on Attitudes. The results indicated that there was a statistically
significant difference (F , =15.42; p<0.001). More specifically,
the Scheffe multiple comparison test showed that only the score of
experimental group were greater on the post-test measurement than
the initial one.

2) ANOVA repeated measures (2 groups X 2 measurements) was
applied to establish whether there were any differences between groups
on Intention. The results indicated that there was a statistically significant
difference (F . =10.10; p<0.001). More specifically, the Scheffe multiple
comparison test showed that only the score of experimental group were
greater on the post-test measurement than the initial one.

Variable Cronbach’s alpha
Attitudes 0.82
Intention 0.84
Perceived Behavioral Control 0.87
Moral Satisfaction 0.81
Subjective Norms 0.86
Information 0.86
General Attitudes 0.88

Table 2: Internal reliability and descriptive statistics of all variables.

Variable Pre-test Post-test
M SD M SD

Attitudes 5.39 1.08 5.96 0.822
Intention 5.70 1.53 6.14 0.941
Perceived Beh. Control 5.40 1.16 5.76 0.972
Moral Satisfaction 4.70 1.65 5.52 0.801
Information 4.30 1.1 4.93 0.780
General Attitudes 2.76 .331 3.30 0.559

Table 3: Anova repeated measures.
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3) ANOVA repeated measures (2 groups x 2 measurements) was
applied to establish whether there were any differences between groups
on Perceived Behavioral Control. The results indicated that there
was a statistically significant difference (F, ., =3.92; p<0.05). More
specifically, the Scheffe multiple comparison test showed that only the
score of experimental group were greater on the post-test measurement
than the initial one.

4) ANOVA repeated measures (2 groups x 2 measurements) was
applied to establish whether there were any differences between groups
on Moral Satisfaction. The results indicated that there was a statistically
significant difference (F  =13.74; p<0.05). More specifically, the
Scheffe multiple comparison test showed that only the score of
experimental group were greater on the post-test measurement than
the initial one.

5) ANOVA repeated measures (2 groups x 2 measurements) was
applied to establish whether there were any differences between groups
on Information. The results indicated that there was a statistically
significant difference (Fm o5 =11.02; p<0.01). More specifically, the
Scheffe multiple comparison test showed that only the score of
experimental group were greater on the post-test measurement than
the initial one.

6) ANOVA repeated measures (2 groups X 2 measurements) was
applied to establish whether there were any differences between groups
on General Attitudes. The results indicated that there was a statistically
significant difference (F . =13.49; p<0.001). More specifically,
the Scheffe multiple comparison test showed that only the score of
experimental group were greater on the post-test measurement than
the initial one.

Discussion

The aim of the study was to examine if an intervention program
would change students’ attitudes and intentions towards inclusion
of disable students in a mainstream physical education class. To our
knowledge, no similar studies have been conducted on the specific topic
in physical education. Therefore, discussion and conclusions from the
present study reflect a first attempt to interpret the relation of attitudes,
intentions and behaviors of primary students towards the integration of
disabled students in a mainstream physical education class.

More specifically, “Attitudes” was the first factor that showed a high
increase after the completion of the physical education intervention
program. As past research indicated change of attitudes is the result of
the interaction between the individual with the others and the social
factor [30-40]. As Innes FK et al. [41] suggested, someone’s attitudes
are influenced by the social environment and they are formed through
the direct or indirect experiences with people and events [42], as well
as by participating with students with disabilities in integration classes
or intervention programs (such as the one that took place in the present
study) [43]. Therefore, it appears that pupils' contact through joint
physical education programs has helped the behavior change of pupils
without disabilities in order to accept pupils with moderate disability in
the mainstream physical education course [24].

Furthermore, significant was the increase of the indicators on the
factor of “Intention”. Researchers speculate that the intention of non-
disabled students to accept possible presence of disabled pupils in their
PE class was shaped and changed by their participation in an intervention
program [32-34]. Besides, an important element in the present research
is the fact that “Information” appeared to have a positive effect after the
implementation program. This is due to the fact that students during the

pre-intervention phase of the research where they were informed that it
concerns people with disabilities, participated in games of adaptation,
cooperation, trust and non-exclusion, and experienced the problems
and peculiarities that these people have to consider [24,35].

Moreover, the recording of the responses showed a significant
increase of “General Attitude” The benchmark for the children, as it
was mentioned before, was the opportunity that was offered to them,
to play and participate during a mainstream physical education class
under the same conditions that their colleagues with disabilities must
deal with. Additionally, the increase of “Perceived Behavioral Control”
factor is also directly related to the implementation of the intervention
program. Former bibliographical research supports the unbroken
relation between PBC with attitudes and intention [36], which in turn
shows that the final choice of non-disabled students was to accept
disable peers in mainstream classes. Finally, likewise results supported
the outcome that after the implementation of the program, students
felt “Morally” obligated to accept students with disabilities in class and
collaborate with them. Previous research confirms the outcome [37].

Conclusion

In this study, the majority of non-disabled students developed very
positive attitudes towards the prospect of integrating pupils. This is
due to the experiential experience, to the educational approach with
modern audiovisual media as well as to the activities of cooperation
and interdependence. It is also due to the simplicity of activities that
contributed to the absence of obvious differences in performance
among pupils with and without disabilities. It’s also noteworthy, in
agreement with other studies [38,39] that well-organized exercise
programs for pupils of moderate disability, contribute significantly to
changing attitudes and intention towards inclusion. Therefore, physical
education teachers should evaluate students’ attitudes, and provide to
all students the appropriate learning experiences, and assist them in
achieving the course goals.

Further research is required to evaluate the relation between
students’ attitudes and behaviors, by observing them during the
conduction of the lesson. Also, this relation should be further studied for
different types of disability in order to provide a better understanding of
students’ attitudes and behaviors.

References

1. MacLaren P (2015) Life in Schools. An Introduction to Critical Pedagogy in the
Foundations of Education. Routledge, UK.

2. Westwood P (2007) Commonsense Methods for Children with Special
Educational Needs. Routledge, UK.

3. Campbell J, Gilmore L (2003) Changing student Teachers’ Attitudes Towards
Disability and Inclusion. Journal of Intellectual & Developmental Disability 28:
369-379.

4. Hunt P, McDonnell J (2007) Inclusive Education. In Odom SL, Horner RH, Snell
ME, Blacher J (eds.), Handbook of Developmental Disabilities. The Guilford
Press, New York. pp: 269-291.

5. Sherrill C (2004) Adapted Physical Activity, Recreation, and Sport. Cross
Disciplinary and Lifespan. McGraw Hill, Dubuque, lowa.

6. ColeA, Meyer L (1991) Social Integration and Severe Disabilities: A Longitudinal
Analysis of Child Outcomes. J Spec Educ 25: 340- 352.

7. Bunch G (1994) An Interpretation of Full Inclusion. Am Ann Deaf 139: 150-152.

8. Moores D (1996) Educating the Deaf: Psychology, Principles and Practices (4th
edn.), Houghton Mifflin, Boston.

9. Cross L,Walker-Knight D (1997) Inclusion: Developing Collaborative and
Cooperative School Communities. Educational Forum 61: 269-277.

J Psychiatry, an open access journal
ISSN: 2378-5756

Volume 20 - Issue 6 » 1000429


https://books.google.co.in/books/about/Life_in_Schools.html?id=YR7vCgAAQBAJ&redir_esc=y
https://books.google.co.in/books/about/Life_in_Schools.html?id=YR7vCgAAQBAJ&redir_esc=y
https://books.google.co.in/books/about/Commonsense_Methods_for_Children_with_Sp.html?id=5FyhCAAAQBAJ&redir_esc=y
https://books.google.co.in/books/about/Commonsense_Methods_for_Children_with_Sp.html?id=5FyhCAAAQBAJ&redir_esc=y
http://dx.doi.org/10.1080/13668250310001616407
http://dx.doi.org/10.1080/13668250310001616407
http://dx.doi.org/10.1080/13668250310001616407
https://doi.org/10.1177/002246699102500306
https://doi.org/10.1177/002246699102500306
https://doi.org/10.1353/aad.2012.0193
https://searchworks.stanford.edu/view/1093777
https://searchworks.stanford.edu/view/1093777
http://dx.doi.org/10.1080/00131729709335264?journalCode=utef20
http://dx.doi.org/10.1080/00131729709335264?journalCode=utef20

Citation: Bebetsos E, Derri V, Vezos N (2017) Can an Intervention Program Affect Students’ Attitudes Toward Inclusive Physical Education? An
Application of the “Theory of Planned Behavior”. J Psychiatry 20: 429. doi:10.4172/2378-5756.1000429

Page 5 of 5

12.
13.

20.

2

=

22.

23.

24.

25

26.

. Kalyvas VA, Koutsouki D, Skordilis EK

. Bebetsos E, Derri V, Zafeiriadis St, Kyrgiridis P (2013) Relationship Among

Students’ Attitudes, Intentions and Behaviors Towards the Inclusion of Peers
with Disabilities, in Mainstream Physical Education Classes. International
Electronic Journal of Elementary Education 5: 233-248.

. Stainback SB, Stainback WC, Ayres B (1996) Schools as Inclusive Communities

(2nd edn.). Controversial Issues Confronting Special Education: Divergent
Perspectives. Mass Allyn and Bacon, Boston.

Kypriotakis A (2001) Pedagogy, One School for All Children. Athens.

Block EM (2007) A Teacher’s Guide to Including Students with Disabilities in
General Physical Education (3rd edn.). Paul H. Brookes, Baltimore, United
States.

. Faison-Hodge J, Porretta DL (2004) Physical Activity Levels of Students with

Mental Retardation and Students without Disabilities. Adapt Phys Activ Q 21:
139-152.

. Obrusnikova 1, Vélkov H, Block ME (2003) Impact of Inclusion in General

Physical Education on Students without Disabilities. Adapt Phys Activ Q 20:
230-245.

.Rizzo TL, Broandhead GB, Kowalski E (1997) Changing Kinesiology and

Physical Education by Infusing Information about Individuals with Disabilities.
Quest 49: 229-237.

(2011) Attitudes of Greek Physical
Education Students Towards Participation in a Disability-Infusion Curriculum.
Education Research Journal 1: 24-30.

.Dunn JM, Fait HF (1989) Special Physical Education: Adapted individualized

Developmental (6th edn.). WC Brown, Dubuque, lowa.

.Jesina O, Kudlacek M, Janecka Z, Machova |, Wittmannona J (2006) Effect

of an Intervention Program on Attitude of Elementary School Children toward
Inclusion of Children with a Disability. Proceedings of the 8th European
Conference of Adapted Physical Activity, Czech Republic.

Master LK, Gall K, Kinchin G, Siedentop D (1998) Inclusion Practises of
Effective Elementary Specialists: Adapted Physical Activity Quarterly. Human
Kinetics Journals 15: 64-81.

. Stevenson KR (2010) Educational Trends Shaping School Planning, Design,

Construction, Funding and Operation. National Clearinghouse for Educational
Facilities, pp: 1-16.

Pumfrey P (2000) Emotional and Behavioral Difficulties: Messages for
Teachers.

Nikolaraizi M, Reybekiel N (2001) A Comparative Study of Children’s Attitudes
Towards Deaf Children, Children in Wheelchairs and Blind Children in Greece
and in the UK. European Journal Needs Education 16: 167-182.

Magouritsa G, Kokaridas D, Theodorakis Y (2005) Attitudes of Secondary
School Students toward the Inclusion of Peers with Borderline Intelligence Prior
and after the Application of a Recreation Program. Inquiries in Sport & Physical
Education 3: 212-224.

. Panagiotou AK, Evaggelinou C, Doulkeridou A, Mouratidou K, Koidou E

(2008) Attitudes of 5th and 6th Grade Greek Students Towards the Inclusion
of Children with Disabilities in Physical Education Classes after a Paralympic
Education Program. European Journal of Adapted Physical Activity 1: 31-43.

Ajzen |, Madden T (1986) Prediction of Goal Directed Behavior: Attitudes,

27.

28.

29.

30.

3

=

32.

33.

34.

3

()

36.

37.

38.

3

[{e}

40.

4

-

42.

43.

Intentions, and Perceived Behavioral Control. J Exp Soc Psychol 22: 453-474.

Ajzen |, Fishbein M (1980) Understanding attitudes and predicting social
behavior. Prentice-Hall, America, Englewood Cliffs, NJ.

Ajzen |, Fishbein M (1972) Attitudes and normative beliefs as factors influencing
behavioral intentions. J Pers Soc Psychol 21: 1-9.

Ajzen | (1987) Attitudes, Traits and Actions: Dispositional Prediction of Behavior
in Personality and Social Psychology. Adv Exp Soc Psychol 20: 1-63.

Theodorakis Y (1994) Planned Behavior, Attitude Strength, Self-identity, and
the Prediction of Exercise Behavior. Sport Psychol 8: 149-165.

. Bebetsos E, Antoniou P, Kouli O, Trikas G (2004) Knowledge and Information

in Prediction of Intention to Play Badminton. Perceptual and Motor Skills 98:
1210-1218.

Batsiou S, Bebetsos E, Panteli P, Antoniou P (2006) Attitudes and Intention of
Greek and Cypriot Primary Education Teachers towards Teaching Pupils with
Special Educational Needs in mainstream schools. Int J Inclusive Educ 12:
201-219.

Bebetsos E, Derri V, Filippou F, Zetou E, Vernadakis N (2014) Elementary
School Children’s Behavior towards the Inclusion of Peers with Disabilities, in
Mainstream Physical Education Classes. Procedia - Social and Behavioral
Sciences 152: 819-823.

Noar SN, Chabot M, Zimmerman RS (2008) Applying Health Behavior Theory
to Multiple Behavior Change: Considerations and Approaches. Preventive
Medicine 46: 285-280.

.Bebetsos E, Zorzou, A, Bebetsos G, Kosta G, Karamousalidis G (2015)

Children’s Self-efficacy and Attitudes towards Healthy Eating. An Application of
the Theory of Planned Behavior. International Journal of Sports and Physical
Education 1: 1-8.

Ajzen |, Lange PAM, Kruglanski AW, Higgins ET (2012) The Theory of Planned
Behavior: Handbook of theories of social psychology. SAGE Publications Ltd,
London, UK.

Lieber J, Capell K, Sandall S, Wolfberg P, Horn E, et al. (1998) Inclusive
Preschool Programs: Teacher Beliefs and Practises. Early Childhood Research
Quarterly 13: 87-106.

Eichstaedt CB, Lavay BW (1992) Physical Activity for Individuals with Mental
Retardation: Infancy through Adulthood. Champaign IL, Human Kinetics. p.
463.

. Stainback S, Stainback W (1990) Support Networks for Inclusive Schooling.

Paul H. Brookes, Baltimore. p. 259.

Charng HA, Piliavin JA, Callero PL (1988) Role Identity and Reasoned Action in
the Prediction of Repeated Behavior. Social Psychology Quarterly 51: 303-317.

.Innes FK, Diamond KE (1999) Typically Developing Children's Interactions

with Peers with Disabilities: Relationships between Mothers' Comments and
Children's Ideas about Disabilities. Topics in Early Childhood Special Education
19: 103-111.

Triandis H, Adamopoulos J, Brinberg D (1984) Attitudes and Attitude Change in
Special Education: Theory and Practice. Perspectives and issues in the study
of attitudes’. ERIC Publications, Reston. The Council for Exceptional Children.
pp: 21-40.

Diamond K, Herstens L, Carpenter E, Innes E (1997) Relationships between
Enrolliment in an Inclusive Class and Pre-school Children’s Ideas about People
with Disabilities. Topics in Early Childhood Special Education 17: 520-536.

J Psychiatry, an open access journal
ISSN: 2378-5756

Volume 20 - Issue 6 » 1000429


http://files.eric.ed.gov/fulltext/EJ1070458.pdf
http://files.eric.ed.gov/fulltext/EJ1070458.pdf
http://files.eric.ed.gov/fulltext/EJ1070458.pdf
http://files.eric.ed.gov/fulltext/EJ1070458.pdf
https://books.google.co.in/books/about/A_Teacher_s_Guide_to_Including_Students.html?id=Y0BLAAAAYAAJ&redir_esc=y
https://books.google.co.in/books/about/A_Teacher_s_Guide_to_Including_Students.html?id=Y0BLAAAAYAAJ&redir_esc=y
https://books.google.co.in/books/about/A_Teacher_s_Guide_to_Including_Students.html?id=Y0BLAAAAYAAJ&redir_esc=y
https://dx.doi.org/10.1123/apaq.21.2.139
https://dx.doi.org/10.1123/apaq.21.2.139
https://dx.doi.org/10.1123/apaq.21.2.139
https://dx.doi.org/10.1123/apaq.20.3.230
https://dx.doi.org/10.1123/apaq.20.3.230
https://dx.doi.org/10.1123/apaq.20.3.230
http://dx.doi.org/10.1080/00336297.1997.10484237
http://dx.doi.org/10.1080/00336297.1997.10484237
http://dx.doi.org/10.1080/00336297.1997.10484237
https://books.google.co.in/books/about/Special_physical_education.html?id=lUFLAAAAYAAJ&redir_esc=y
https://books.google.co.in/books/about/Special_physical_education.html?id=lUFLAAAAYAAJ&redir_esc=y
https://dx.doi.org/10.1123/apaq.15.1.64
https://dx.doi.org/10.1123/apaq.15.1.64
https://dx.doi.org/10.1123/apaq.15.1.64
http://www.ncef.org/pubs/educationaltrends.pdf
http://www.ncef.org/pubs/educationaltrends.pdf
http://www.ncef.org/pubs/educationaltrends.pdf
http://www.isec2000.org.uk/abstracts/paper-p.htm.
http://www.isec2000.org.uk/abstracts/paper-p.htm.
http://dx.doi.org/10.1080/08856250110041090
http://dx.doi.org/10.1080/08856250110041090
http://dx.doi.org/10.1080/08856250110041090
http://www.pe.uth.gr/hape/index.php?option=com_content&view=article&id=292%3Aattitudes-of-secondary-school-students-toward-the-inclusion-of-peers-with-borderline-intelligence-prior-and-after-the-application-of-a-recreation-program&catid=73%3A-3&lang=en
http://www.pe.uth.gr/hape/index.php?option=com_content&view=article&id=292%3Aattitudes-of-secondary-school-students-toward-the-inclusion-of-peers-with-borderline-intelligence-prior-and-after-the-application-of-a-recreation-program&catid=73%3A-3&lang=en
http://www.pe.uth.gr/hape/index.php?option=com_content&view=article&id=292%3Aattitudes-of-secondary-school-students-toward-the-inclusion-of-peers-with-borderline-intelligence-prior-and-after-the-application-of-a-recreation-program&catid=73%3A-3&lang=en
http://www.pe.uth.gr/hape/index.php?option=com_content&view=article&id=292%3Aattitudes-of-secondary-school-students-toward-the-inclusion-of-peers-with-borderline-intelligence-prior-and-after-the-application-of-a-recreation-program&catid=73%3A-3&lang=en
https://www.researchgate.net/publication/260125667_Attitudes_of_5th_and_6th_grade_Greek_students_toward_the_inclusion_of_children_with_disabilities_in_physical_education_classes_after_a_Paralympic_education_program
https://www.researchgate.net/publication/260125667_Attitudes_of_5th_and_6th_grade_Greek_students_toward_the_inclusion_of_children_with_disabilities_in_physical_education_classes_after_a_Paralympic_education_program
https://www.researchgate.net/publication/260125667_Attitudes_of_5th_and_6th_grade_Greek_students_toward_the_inclusion_of_children_with_disabilities_in_physical_education_classes_after_a_Paralympic_education_program
https://www.researchgate.net/publication/260125667_Attitudes_of_5th_and_6th_grade_Greek_students_toward_the_inclusion_of_children_with_disabilities_in_physical_education_classes_after_a_Paralympic_education_program
https://dx.doi.org/10.1016/0022-1031(86)90045-4
https://dx.doi.org/10.1016/0022-1031(86)90045-4
http://www.worldcat.org/title/understanding-attitudes-and-predicting-social-behavior/oclc/5726878
http://www.worldcat.org/title/understanding-attitudes-and-predicting-social-behavior/oclc/5726878
http://psycnet.apa.org/doi/10.1037/h0031930
http://psycnet.apa.org/doi/10.1037/h0031930
http://psycnet.apa.org/doi/10.1016/S0065-2601(08)60411-6
http://psycnet.apa.org/doi/10.1016/S0065-2601(08)60411-6
https://dx.doi.org/10.1123/tsp.8.2.149
https://dx.doi.org/10.1123/tsp.8.2.149
https://dx.doi.org/10.2466/pms.98.3c.1210-1218
https://dx.doi.org/10.2466/pms.98.3c.1210-1218
https://dx.doi.org/10.2466/pms.98.3c.1210-1218
http://dx.doi.org/10.1080/13603110600855739
http://dx.doi.org/10.1080/13603110600855739
http://dx.doi.org/10.1080/13603110600855739
http://dx.doi.org/10.1080/13603110600855739
https://dx.doi.org/10.1016/j.ypmed.2007.08.001
https://dx.doi.org/10.1016/j.ypmed.2007.08.001
https://dx.doi.org/10.1016/j.ypmed.2007.08.001
http://www.academia.edu/13282160/Children_s_self-efficacy_and_attitudes_towards_healthy_eating._An_application_of_the_Theory_of_Planned_Behavior
http://www.academia.edu/13282160/Children_s_self-efficacy_and_attitudes_towards_healthy_eating._An_application_of_the_Theory_of_Planned_Behavior
http://www.academia.edu/13282160/Children_s_self-efficacy_and_attitudes_towards_healthy_eating._An_application_of_the_Theory_of_Planned_Behavior
http://www.academia.edu/13282160/Children_s_self-efficacy_and_attitudes_towards_healthy_eating._An_application_of_the_Theory_of_Planned_Behavior
http://dx.doi.org/10.4135/9781446249215
http://dx.doi.org/10.4135/9781446249215
http://dx.doi.org/10.4135/9781446249215
https://eric.ed.gov/?id=EJ569111
https://eric.ed.gov/?id=EJ569111
https://eric.ed.gov/?id=EJ569111
http://www.worldcat.org/title/physical-activity-for-individuals-with-mental-retardation-infancy-through-adulthood/oclc/24847906
http://www.worldcat.org/title/physical-activity-for-individuals-with-mental-retardation-infancy-through-adulthood/oclc/24847906
http://www.worldcat.org/title/physical-activity-for-individuals-with-mental-retardation-infancy-through-adulthood/oclc/24847906
https://searchworks.stanford.edu/view/1363675
https://searchworks.stanford.edu/view/1363675
https://dx.doi.org/10.2307/2786758
https://dx.doi.org/10.2307/2786758
https://dx.doi.org/10.1177/027112149901900204
https://dx.doi.org/10.1177/027112149901900204
https://dx.doi.org/10.1177/027112149901900204
https://dx.doi.org/10.1177/027112149901900204
https://dx.doi.org/10.1177/027112149701700409
https://dx.doi.org/10.1177/027112149701700409
https://dx.doi.org/10.1177/027112149701700409

	Tittle
	Corresponding author
	Abstract
	Keywords
	Introduction
	Materials and Methods
	Participants
	Design and procedure
	Measures
	Analysis

	Results
	Descriptive statistics

	Discussion
	Conclusion
	Table 1
	Table 2
	Table 3
	References

